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What is the Importance of Emotional Abilities?

The ability to understand and process emotional information is
an important part of human functioning as it facilitates an adequate
adjustment to the environment [1]. The development of emotional
abilities, including the capacity to perceive, use, understand and
manage emotions underlies social competence and performance
[2]. For instance, accurate perception of another person’s emotional
state enhances the estimation and understanding of their intention
and subsequent behavior, making it easier to respond accordingly
[3]. Emotions can facilitate thought processes reinforces learning,
concentration, and execution [4]. Understanding the meaning
of emotions in a social context guides decision-making, problem
solving and reasoning [5]. Managing emotions effectively is the key
to interpersonal relationships of good quality, due to the ability to
express and behave in socially acceptable manners [2]. Furthermore,
these emotional skills have been associated with physical and mental
health, psychological well-being, as well as academic and work success

[6].

Why is it Important to Teach and Learn Emotional Abilities
in Schools?

Emotional abilities are thought to be, emotional abilities are
fundamental to human development and well-being. Many children
and adolescents struggle with peer relationships and school tasks
because they have trouble describing and expressing their feelings
accurately, independent of the context where these feelings have arisen.
With regard to the school context, a lot of disruptive and aggressive
behaviors among students such as bullying may be partially attributed
to a deficit in their social and emotional development [7]. They may
engage in disruptive behavior in order to achieve social acceptance
[8]. Thus, students must learn to identify their feelings and those of
others to increase their emotional understanding and management of
unpleasant emotions such as anger, fear or disappointment, which are
usually present in classroom conflicts. It seems evident that teaching
children these emotional abilities is as important as any traditional
academic subject; therefore emotional literacy should be a part of
every school curriculum. For this reason, over the past few decades,
many emotional learning programs have been developed in a variety
of different cultural and academic contexts, using different theoretical
and methodological approaches [9-11].

How has our Research Group Contributed to the Research
in this Field?

For the past decade, the purpose of our research has been the study
of social and emotional development in children and adolescents and,
more recently, our focus has turned to the design and implementation
of emotional education programs in the Spanish schools. Our
research group EMINA-Emotional Education in Children and
Adolescents, is linked to the University of Valencia and lead by full
professor Remedios Gonzalez Barrén and Professor Inmaculada
Montoya Castilla. The members of our research group have been
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collaborating with researchers studying these topics successfully in
other cultural contexts, for instance, professor Carolyn Rieffe from
Leiden University in the Netherlands, Professor Diana Raufelder
from the University of Greifswald in Germany and Professor Elvira
Cicognani from the University of Bolonia in Italy. With funding from
the Spanish Government and the Valencian Regional Government,
our work combines basic research in the assessment of child and
adolescent development with applied research on designing and
implementing intervention programs in an educational context.
We published several articles about the psychometric properties of
measurements designed for children and adolescents [12-13] in order
to provide reliable and valid assessment of emotional development
for the Spanish population. Furthermore, our results indicate a strong
relationship between emotional development and young people’s
psychological, social and academic adjustment [14,15] and well-being
[16], as well as it'’s association with psychological maladjustment
and stress has been established [17,18]. Based on these findings,
which highlight the importance of children’s social and emotional
development to prevent psychological problems and enhance well-
being during childhood and adolescence, we designed, implemented
and published an effective school-based emotional education
program: PREDEMA “from emotion to meaning” [19].

Emotional Education Program for Children and Adolescents

The PREDEMA program was designed for adolescents with the
main objective to develop their emotional skills and abilities, in
order to improve coexistence classroom and enhance student’s well-
being. Mayer and Salovey’s model of emotional intelligence provides
the theoretical framework to the program, explaining the cognitive
and affective mechanisms that are involved in the development of
social and emotional competence [20]. The model comprises four
emotional abilities, which are built on one another in this order:
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perceivingemotion, facilitating thought using emotion, understanding,
and managing emotion [21]. Besides, the program considers three
additional educational approaches which are especially relevant for the
work with adolescents: (1) promote meaningful learning, emphasizing
adolescents' search for meaning and identity; (2) educate in human
values such as responsibility, and tolerance; and (3) encourage the
dialogue between adolescents and the surrounding world, including
the classroom.

The program consists of eleven sessions, 50-minute sessions, which
can be carried out during one or two trimesters (between two and
six months) in weekly tutoring sessions with the teacher. Moreover,
the program provides some supplementary sessions that can serve as
alternative or additional activites, adapting the program to an specific
group or increase the duration of the program. Students engage in
the program by experimenting and learning about the four emotional
competences proposed by Mayer and Salovey [20], following the same
sequence of work in each session: (1) exploring the objective of the
session through an experiential activity, such as role-playing or self-
observation; (2) creating symbolic representations of what has been
learned and integrating it into previous knowledge by sharing the
experience with other peers; (3) transferring what has been learned
to other contexts by thinking of examples and real world applications.
Results from our intervention study showed that the emotional
education program was effective for promoting peer coexistence
in the classroom by reducing bullying behavior and improving life
satisfaction of adolescents in a quasi-experimental design [22]. These
findings suggest that implementing classroom intervention programs
to develop students' emotional competencies could be beneficial for
their mental health and well-being. The complete protocol, including
the activities proposed for every session, was published along with the
results from the feasibility study [19], so teachers may use the book
as a manual to implement emotional education in their classrooms.
It might be beneficial for teachers to engage in emotional training
themselves before teaching students about social and emotional
abilities. For this purpose, we designed an educational training for
teachers: MADEMO “experiencing to transmit’.

Emotional Training Program for Teachers

Teachers have been showing great interest in learning more about
emotional skills and abilities themselvesas they recognize the benefits
that these competences might have not only for their students but
for their own professional development. With the support from the
Valencian Centre of Teacher’s Permanent Professional Training,
we offered the emotional training as part of teachers' professional
development classes. The training comprised seven two-hour
sessions, which were scheduled once a week two and a half months.
The MADEMO program is a modified version of the PREDEMA
program, which is tailored to the educators and their specific needs.
The main objective is to train teacher’s emotional skills and abilities to
reduce work-related stress and enhance well-being. Results from our
intervention study indicated that the emotional training was effective
in promoting teachers’ mental health by reducing work-related stress
and emotional symptoms. Their well-being improved by enhancing
self-esteem and life satisfaction. Currently, we are working on a book
proposal about the MADEMO program in order to make it accesible
to all teachers and educators, who are interested in emotional self-
development and personal growth. Given the effectiveness of our
emotional education programs, we are exploring how to incorporate
new technology and family participation.
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New Challenges in the Digital World and Future Research

New Information and Communication Technologies (ICTs) such
as smartphones and tablets have generated multiple impacts in our
society, for instance how people relate and interact with each other;
being especially true for children and adolescents, the so-called “new
digital generation” [23]. ICTs are an essential element in our daily
lives, as they have become an important tool for socialization, learning
and communicating with each other. Therefore, we are currently
working on different ways to include ICTs in our emotional education
programs in order to provide teachers with an attractive tool they can
easily use to engage students in social and emotional development. In
addition, the level of student engagement would increase if everybody
in their environment, including parents and other family members,
participate in the social and emotional development experience. For
this new project we are also motivated to bring emotional training to
families through parent workshops online or at school. Our future
goal is to teach and train emotional skills from kindergarten to high
school or even higher education in order to guarantee student, parent
and teacher’s mental health, well-being and life success.
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