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Abstract

Background: While nursing students gain essential knowledge in the classroom, their ability to translate
this knowledge into practice depends heavily on effective clinical instruction. Clinical nursing instructors
(CNIs) play a crucial role in bridging knowledge-practice gap by facilitating skill development, fostering
clinical reasoning, and supporting the delivery of safe and ethical patient care. Despite their critical role in
academia, CNIs often receive minimal orientation as they transition into the teaching role, leaving them
unclear about pedagogical strategies, student assessments, and role expectations. This can compromise
both the students' learning experience and instructors' competence and confidence in a new role.
Therefore, it is essential that CNT’s receive a comprehensive orientation to ensure they have the necessary
knowledge, resources and support.

Aim: This project aimed to create an online orientation module to prepare and assist CNIs in their role
expectations.

Development and Implementation of the Module: A total of 62 CNIs completed a needs assessment
survey, which guided the development of the module. The online module consists of four key sections:
a) An introduction to clinical instruction; b) communication with students; c) clinical facilitation and
evaluation; and d) additional resources to support CNIs. The module includes interactive elements such as
quizzes, case scenarios, and videos to enhance engagement. Upon completion, CNIs received a certificate.
The module was hosted on the university's Learning Management System (LMS). The module was initially
piloted with four CNIs with diverse clinical expertise. Based on their feedback, the module was revised
and fully implemented in the fall semester of 2025-2026; and which was mandatory for all CNIs, new or
returning.

Evaluation of the Module: Following implementation, 30 CNIs participated in the module, and 16
responded to the postmodule evaluation survey. Among participants, moderate to high self-reported
confidence across key clinical teaching competencies was reported, which included providing balanced
and constructive feedback to students not meeting expectations and applying clinical evaluation and
reflective practice. CNIs expressed strong agreement with the module’s clarity and relevance and viewed
it as a valuable resource for novice instructors. User-friendly formats, interactive activities, videos, and
quizzes were identified as supporting engagement and learning. Suggested improvements included the
need for more practical, unit-specific guidance for clinical placements (e.g., unit routines and workflows),
additional evaluation exemplars illustrating both satisfactory and unsatisfactory student performance,
clearer translation of expectations into realtime teaching practices, and centralized access to resources by
housing all required CNI materials in a single, easily accessible location.

Application to Nursing Education, Future Practice and Research: The online orientation module offers
an evidence-informed solution by equipping CNIs, particularly those entering clinical teaching, with a
fulsome orientation. The module basedlocation. approach could be adapted by other nursing programs,
offering valuable insights for those seeking to enhance clinical teaching capacity. Building on this work,
the next phase of the project will focus on providing onsite, agency, and unit-based orientation and
mentorship for novice CNIs.
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Background

Clinical nursing instructors (CNIs) are central to shaping students
learning experiences during clinical placements [1-2]. As facilitators
of skill development and clinical reasoning, CNIs serve an integral
role in educating future nurses. Despite the critical role that they play
in academia, CNIs often receive minimal orientation as they transition
into roles as clinical educators [3,4]. CNIs enter into their new role
with a general lack of experience 4 or rely on their own experiences
with CNIs when they were students, reinforcing the need for a robust
and comprehensive clinical experience [4-6]. Additionally, CNIs
enter the teaching role without a clear understanding of pedagogical
strategies, student assessment, or course expectations, resulting in
feelings of uncertainty, stress, and reduced levels of confidence [1,4].

The effectiveness of clinical education is directly influenced by the
preparedness and teaching competence of the CNI [7,8]. Inadequate
orientation and unclear role expectations can compromise both the
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learning experience of students and the well-being of instructors
[1,7,9]. Therefore, providing training, targeted orientation and
ongoing mentorship for CNIs is not only a professional obligation
but also a strategic investment in the quality of nursing education.
Yet, despite the importance of CNI preparation, there is a lack of
uniformity in orientation processes and no consistent guidelines
outlining what should be included in orientation programs across
Ontario [10]. Even within the same university, orientation practices
often vary across programs, resulting in uneven support for CNIs.

In Southern Ontario at Brock University, a mid-sized academic
institution, the Department of Nursing has been working to improve
the transition of practice based nurses to and educator role as CNIs.
The aim is to support to these nurses in developing the necessary
competencies for effective clinical teaching. The university has two
programs, a 4-level undergraduate Bachelor of Science in nursing
(BScN) degree and a compressed 20-month combined baccalaureate
of nursing and masters of nursing (BNMN) degree.

With the increase in student enrollment due to program expansion
over the last few years, we have experienced a corresponding increase
in the demand for additional CNIs. Historically, prior to the extensive
curriculum revision, the Department of Nursing offered a half-day
professional development session for CNIs before the fall term.
However, with the growth in the program, there was a need for a
comprehensive orientation program for CNIs hired to teach in clinical
practicum courses at our university. The need to develop the online
orientation module also emerged as a direct recommendation from a
previous qualitative study conducted with CNIs, which highlighted the
need for structured, accessible resources to better support instructors
in their clinical teaching roles at the university[9]. Accordingly, the
module was developed through a collaborative process involving
a team consisting of three nursing faculty members, a CNI, and an
educational developer and an educational technologist from the
center of pedagogical learning.

An online orientation module was developed to meet the needs
of CNIs teaching clinical practicum courses across both nursing
programs and is required as part of onboarding, as outlined in CNIs’
employment contracts. By implementing an online orientation
module, it offers convenient and unlimited access to review the
material as needed during the academic year. This project was a
quality improvement initiative rather than human subjects research;
therefore, the Research Ethics Board determined that the project was
exempt from ethics review.

The purpose of this paper is to describe the development of the
online orientation module. In the following sections, we present
the needs assessment, the theoretical foundations and content
development of the module guided by the needs assessment, the pilot
testing, implementation and evaluation of the module, and finally, the
implications for practice and future research.

Development and Implementation of the Module

Need Assessment and Results

The engagement of CNIs was important to ensure that the module
reflected their needs within our nursing programs. Building on findings
from the earlier study [9], the team developed a survey to assess CNIs’
perceived learning needs and priorities for additional training in
their clinical teaching role. An anonymous survey was developed,
consisting of both open-and closed-ended questions. Items included

demographic questions (e.g., years of experience, current teaching
status) as well as questions addressing CNIs’ perceived learning needs
and priorities for orientation.

The university’s Qualtrics® platform was used to collect data. The
survey was distributed to all CNIs currently on the university’s payroll,
as well as those who had previously taught within the program. The
survey link was shared using the contact email addresses available
through the Department of Nursing’s CNI database. In addition,
the invitation and survey link were posted on the university LMS-
Brightspace clinical course site designated for CNIs to maximize
reach and participation. The survey remained open for six weeks,
from April to June 2025, and a reminder was sent in between to
improve the response rate.

Of the 96 CNIs who began the survey, 62 completed all questions,
resulting in a completion rate of approximately 65%. Of the 62 CNI
participants who completed the survey, 60% reported having more
than 10 years of experience as a Registered Nurse (RN), indicating
a highly experienced cohort. An additional 21% of RNs reported 6
to 10 years of experience, while 19% had between 1 and 5 years of
experience.

In terms of their teaching roles, the participants varied in their
duration of experience working as CNIs with the university.
Approximately 35% had been teaching for more than two years, while
31% were relatively new to the role, having worked for 0-6 months.
Another 21% had worked as CNIs for 7-12 months, and 13% had
between 13 and 24 months of experience as CNIs. The high proportion
of instructors with fewer than 12 months of experience (52%) suggests
an opportunity to strengthen orientation and mentorship programs
that support their transition into educator roles.

The survey required CNIs to rank a list of potential learning
needs from highest to lowest priority. CNIs most frequently cited
area was communication with students who are not meeting course
expectations, indicating a clear need for strategies to manage
underperformance and challenging student situations (Figure 1).
This was followed closely by providing constructive feedback, a core
component of formative clinical education. Other areas highlighted by
respondents included, understanding the clinical evaluation process,
suggesting a need for greater clarity on assessment tools and criteria;
time management during clinical shifts, pointing to the challenge
of balancing supervision, documentation, and student engagement;
generating effective post-conference discussion ideas, underscoring
a desire for meaningful debriefing strategies; supporting students
with accommodations, reflecting inclusivity challenges in clinical
settings; navigating the LMS and MS Teams orientation. These results
indicate that while CNIs bring valuable clinical expertise, many feel
underprepared in educational strategies and systems navigation,
highlighting the importance of structured orientation and ongoing
mentorship.

Content development

Malcom Knowles™ principles of adult learning theory guided the
development of the online orientation module, emphasizing learner
autonomy, relevance, and experience-based learning [11]. For
instance, the module used self-directed learning, experiential learning
activities, reflective exercises, and case-based scenarios, which were
incorporated to enhance engagement and facilitate the application of
knowledge to real clinical teaching contexts.
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Figure 1: Need Assessment Survey Outcomes.

Number of Responses (Ranked as Highest Priority)
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The organization of the module includes four key sections: a)
introduction to clinical instruction; b) communication with students;
¢) clinical evaluation; and d) additional resources. Table 1 provides
details of each section, including learning outcomes and activities.
Each section was created based on the principles of universal design
[12] and included interactive learning tools. For instance, the module
incorporated case scenarios, videos, and short assessments to reinforce
learning. The case studies were developed based on faculty members’
lived experiences in clinical teaching, ensuring authenticity and
relevance. We also created quizzes comprised of multiple-choice and
true/false questions based on the module content and case scenarios.
These quizzes were placed at the end of each section. A certificate of
completion was awarded to CNIs upon successful completion of the
module. The module is accessible in the LMS for all CNIs.

Pilot testing and revision

Once the sections were finalized, the team sought feedback
from key stakeholders such as faculty who oversee clinical courses,
clinical supervisor, nursing simulation lab supervisor, and clinical
coordinators from the nursing department, whose roles are primarily
clinical or practice-focused. They were asked to focus their feedback
on accuracy, relevance, and clarity of the content, and identifying any
areas that required further strengthening or refinement before the
module was shared with CNIs for the pilot phase. No formal feedback
tool was used; instead, reviewers were invited to provide comments
directly on the sections as discussed.

During the initial pilot phase, four CNIs pilot tested the module
and completed a standardized feedback form developed by the
team. The purpose was to gather CNIs' insights and experiences
regarding the module’s effectiveness and relevance, engagement, ease
of navigation, and perceived usefulness of the module components,
as well as the time required to complete the module. The CNIs were
asked to provide feedback on each section of the module, including

what worked well, what did not, and suggestions for improvement.
The feedback form included Yes/No, Likert-type questions and open-
ended questions for suggestions for improvement and final comments
(Table 2).

To ensure a diversity of clinical education experience in various
clinical courses, we included a novice CNI, an intermediate CNI and
two expert-level CNIs. The goal of pilot testing with the sample chosen
was to capture the needs of CNIs across varying experiences and
clinical courses such as medical-surgical units, mental health units,
pediatric units, community nursing placements, and consolidation.
The CNIs received an honorarium for their time and contribution in
pilot testing the module.

The team reviewed all feedback forms completed by 100% of CNIs
piloting the module. The key positive feedback includes: the module
was informative and comprehensive; the sections and information
included were relevant; the additional resources listed were useful;
they enjoyed the videos; felt it included helpful tools relevant to the
CNI role; and found the quizzes to be useful. While CNIs provided
positive feedback, they also offered suggestions for areas that did not
work well, such as the content being too heavy, and recommended
including a more interactive and engaging format. Additionally, they
noted that the audio component was beneficial for those who prefer
to listen to the content rather than read it. The CNIs also noted some
issues with font sizing and broken links. For one CNI, it was difficult
to obtain the Certificate of Completion. All CNIs agreed that the
module would be helpful to new CNIs by responding to the yes and
no questions. The time to complete the module ranged from 2.5 to 5
hours.

The team set out to address feedback from the four CNIs who
completed the module and and the key members in the nursing
department. The most significant revision was the addition of more
interactive and engaging components of the module. The team utilized
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[ Table 1: Overview of Module Sections.

Section Title

Outcomes

Activities

Section 1:
Introduction to Clinical
Instruction

This section introduces onboarding information including

description of the various roles within the nursing department,

information about the program and key onboarding resources

and contacts.

This section also outlines the roles and responsibilities of

the CNI and components of the clinical day. It provides the

opportunity for the CNI to:

. Recognize the multifaceted role of a CNI including
components related to their role as an educator

. Identify what steps should be initiated to prepare for the
first clinical day

. Identify components involved in orientating students

. Gain an understanding of typical clinical assignments

. Gain an understanding of various policies and procedures
(e.g., Incident reporting, Privacy and confidentiality and
protocols related to missed clinical

. Online format

. Knowledge checkpoint in the format of a quiz

. Participant must achieve 85%

. Feedback provided immediately on score

. CNI could have unlimited attempts to review
content in section and reattempt quiz

Section 2:
Communicating with
Students

This section explores communication practices including the

role of feedback within the learning process and touch points

between CNI, student and faculty overseeing the course. It also

provides CNIs the opportunity to:

. Learn strategies related to the development of positive
learning spaces

. Understand the purpose and structure of pre and post
conferencing with students

. Develop strategies to foster reflective practices and clinical
reasoning

. Understand the purpose of feedback and components that
increase/decrease its effectiveness

. Apply and demonstrate the use of SMART goals

. Online format

. Knowledge checkpoint in the format of a quiz

. Participant must achieve 85%

«  Feedback provided immediately on score

. H5P platform interactive activities embedded
throughout (e.g., dialogue cards, multiple
choice, true/false, drag and drop, accordion)

. Videos demonstrating specific related CNI/
student interactions

Additional Resources

framework
Section 3: This section provides learning related to collecting performance | «  Online format
Evaluation data and making determinations about a student’s performance. | o Knowledge checkpoint in the format of a quiz

It provides the CNI the opportunity to: . Participant must achieve 85%

1. Understand different methods used to collect ongoing «  Feedback provided immediately on score
performance data including how to collect and maintain . H5P platform interactive activities embedded
anecdotal notes throughout (e.g., dialogue cards, multiple

2. Enhance ability to deliver formative feedback in the choice, true/false, drag and drop, accordion)
evaluation phase . Videos demonstrating specific related CNI/

3. Acquire skills on how to plan learning activities with the student interactions
goal of helping students progress towards course outcomes

4. Learn how to support students who are not meeting
objectives through remedial supports available

5. Understand when and how to collaborate with faculty
overseeing the course

Section 4: This section provides CNIs with relevant resources beneficial . Online format

to the CNI role and resources to support ongoing professional

development.

This section included resources or course related documents

such as:

. Additional resources on how to foster student clinical
reasoning, manage conflict, debrief, planning and
delivering post conference

. CNI guides for completion of clinical assignments
including exemplars

. Blank clinical templates (e.g., anecdotal record) including
exemplars

. Course documents (Clinical Reflection template)
including exemplars

. Relevant clinical policies and procedures

. Tutorials for university LMS/Teams

. Anti-racism open education resource

. Specific University Student Supports

. Printable resources

. Hyperlinks

. Video format for Teams and university LMS
tutorials

«  Open education resource
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Table 2: Piloting the Online Orientation Module for CNIs -Feedback Form.

support CNIs.

We appreciate your willingness to participate in piloting the Online Orientation module. Your feedback is essential in improving this resource to better

Reviewer/Clinical Instructor’s Name (optional):
Years of Experience as a CNI & Expertise:

Total time required to complete the module:

Section 1: Introduction to Clinical Instruction

‘What worked well in this section?

What did not work or was unclear?

Suggestions for improvement

Section 2: Communicating with Students

What worked well in this section?

What did not work or was unclear?

Suggestions for improvement

Section 3: Evaluation

What worked well in this section?

What did not work or was unclear?

Suggestions for improvement

Section 4: Additional Resources

What worked well in this section?

What did not work or was unclear?

Suggestions for improvement

. How engaging was the module?
O Very Engaging (J Somewhat Engaging (J Neutral (J Not Engaging
. How user-friendly was the module?

. Did you find the quizzes helpful?
O Yes O No OJ Somewhat (suggestions to improve)

Please select the best response by highlighting or putting an X in the box. Feel free to provide suggestions:

O Very Easy to Navigate (J Somewhat Easy (J Neutral (J Difficult to Navigate

. Did you find the videos helpful?
0O Yes O No OJ Somewhat (suggestions to improve)

O Yes O No OJ Somewhat (suggestions to improve)

. Did the module help you feel more prepared for your role as a CNI?

. Will the module be helpful for the novice CNI?
0O Yes O No OJ Somewhat (suggestions to improve)

Final Comments

Thank you for your time and valuable insights!

| Faculty Members, Nursing Department, Brock University
\.

. What additional topics or resources would you like to see included in the module?
. Any other feedback/suggestions?

. Did you receive and able to download your certificate of completion?

O Yes 0O No

/

J/

HTML5 Package (H5P), a free and open-source platform for creating
interactive content [13]. Using H5P, the team created interactive H5P
content and embedded it into the LMS where the module is housed.
Examples of some of the interactive content created afterwards were
the use of multiple choice questions, drop down menus, drag and drop
questions, true and false questions and flashcards. CNIs complete
these more interactive activities throughout the module and they
are automatically provided with feedback. Due to budget and time

constraints, the research team could not provide audio read aloud.
The other revisions were made to correct noted errors and links that
were not working properly, providing descriptions of different roles
of the clinical team members in the department and their contacts.

Implementation

After pilot phase and final review of the module revisions, the team
decided on a go live date. The module was implemented with all CNIs
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hired with a clinical contract prior to the fall term in 2025/26. While the
objective of the module was to provide onboarding and orientation to
new CNIs, the Department of Nursing agreed it would be valuable in
upskilling for all CNIs. Therefore, all on-board CNIs, which included
new and returning CNIs who received the contract for the fall term,
were asked to complete the module and were compensated for their
time. A total of thirty CNIs completed the module in Aug 2025.

Evaluation of the Module

Following implementation, 30 CNIs participated in the module,
and 16 responded to the post-implementation module evaluation
survey. Of the 16 respondents, 12 CNIs completed the entire survey,
answering two Likert scale questions as well as all open-ended
questions; however, 16 responded only to open-ended questions.

Quantitative findings: likert scale responses

In response to the first Likert question, which focuses on CNIs’ level
of confidence in their knowledge and skills for each learning outcome,
after engaging with the module, the majority indicated that they felt
either confident or very confident in their instructional role following
completion of the module (Figure 2). For instance, CNIs reported
confidence in facilitating student learning in the clinical setting was
rated as confident (n=4) and very confident (n=6), with only one
respondent reporting lower confidence and one not confident at all.
Similarly, most respondents reported confidence (n=3) in conducting
effective pre- and post-conferences, with eight respondents indicating
high confidence (n=5). In contrast, three CNIs reported being
somewhat confident, and one reported not being confident at all.

With respect to the use of tools and resources introduced in the
module, such as setting SMART goals, first-day clinical preparation,
privacy and confidentiality guidelines, incident reporting, and the
Success Plan, respondents reported either feeling confident (n=>5) or
very confident (n= 4), while two reported somewhat confident and
one not confident at all. Confidence in fostering reflective practice
to promote student learning was similarly high, with 10 respondents
indicating confident (n=4) or very confident (n=6), and only two
respondents indicating not confident at all.

CNIs also demonstrated strong confidence in communication
skills, with 10 respondents reporting confidence (n=4) or high
confidence (n=6) in using communication tools and strategies to
guide student interactions. Likewise, a similar number of participants
reported confidence (n=4) and very confidence (n=6) in providing
balanced feedback that highlights both student strengths and areas
for improvement. Understanding and applying the clinical evaluation
process, including midterm and final evaluations, was identified as
an area of strength, with 10 respondents indicating confidence (n=6)
or very confidence (n=4), and only two respondents reporting lower
confidence. It is important to note that the majority of CNIs reported
increased confidence in managing more challenging instructional
situations. Nine respondents reported feeling confident (n=4) or very
confident (n=>5) in providing constructive feedback to students who
were not meeting course competencies or clinical expectations. Two
CNIs reported being somewhat confident, and one CNI reported
not being confident at all. Similarly, nine respondents indicated
confidence (n=4) or high confidence (n=5) in accessing and using
available student support resources, such as skills remediation and
initiating a Success Plan, suggesting that the module effectively
supported CNIs in navigating institutional processes for managing
unsatisfactory student performance.

-

~

Accessing support resources
Feedback to struggling students
Clinical evaluation

Balanced feedback
Communication strategies
Reflective practice

Using tools and resources

Pre- and post-conferences

Facilitating student learning

Mot Confident
somewhat Confident
Confident

Very Confident

0

Figure 2: CNIs' Confident About the Module Content.

N

Number of Participants (n=12)
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The second Likert-scale item assessed CNIs’ views of the online
orientation module’s design and content. Findings indicate strong
overall agreement regarding the module’s design quality, content
relevance, and educational value (Figure 3). A substantial majority of
respondents (n=10) agreed that the module provided a clear overview
of the onboarding process, with only 2 respondents disagreeing.
Similarly, most CNIs (n=9) were positive that the module provided a
clear description of their roles and responsibilities. At the same time,
three CNIs expressed some level of disagreement, including mildly
disagree (n=2) and mildly agree (n=1), suggesting minor variability in
perceived role clarity. Regarding instructional strategies, the majority
of the CNIs endorsed the usefulness of the module. For instance, 10
respondents either mildly agreed or agreed that the module provided
valuable strategies for conducting pre- and post-conference meetings.
Similarly, perceptions of clinical resources were positive, with 10
respondents agreeing or mildly agreeing that the resources helped
them perform their roles effectively, compared with 2 respondents
who disagreed.

A majority (n=9) of the CNIs reported that the module's format
and interface were user-friendly and supported active learning,
and the same number agreed that interactive activities helped them
stay engaged. Likewise, a similar number of CNIs (n=9) agreed
that the videos reflected realistic clinical situations, supporting the
authenticity and applicability of the learning materials. When asked
about the assessment strategies, most of the CNIs (n=9) agreed that
the quizzes effectively tested their knowledge, while three respondents
expressed some disagreement. Similar results were reported regarding
ratings of clarity of information about using resources, tools, and
support processes. It is important to note that the module was widely

perceived as valuable for novice CNIs, with the majority (n=10) of the
CNIs agreeing or mildly agreeing with this statement. Additionally,
most respondents (n=9) agreed that the time allocated to complete
the module was reasonable and justified, although a few (n=3) CNIs
expressed some disagreement. Overall, these findings suggest that
the online orientation module was effective in enhancing CNIs
confidence across key learning outcomes in clinical teaching and that
it was clear, engaging, and a valuable educational tool, particularly in
supporting onboarding and novice CNI preparation.

Qualitative findings: open-ended survey responses

A total of 16 CNIs completed the open-ended survey question
and their responses were grouped in two major themes: a) need for
practical, unit-level teaching guidance and student preparedness; and
b) value of structured resources and learning supports.

Theme 1: Need for Practical, Unit-Level Teaching Guidance and
Student Preparedness

CNIs consistently highlighted the need for more hands-on, practical
guidance to support clinical teaching at the unit level, particularly
for novice CNIs. They emphasised the gaps between theoretical
preparation and the realities of day-to-day clinical instruction. Several
CNIs noted challenges related to student preparedness, managing
student behaviours, and helping students navigate basic unit routines.
For instance, one CNI reflected that “one could complete the module
and be a CI [CNI] who still has no idea how to teach at the ground
level... there is no orientation to new CIs [CNIs] on the clinical units
regarding the “how to" of how to operate on the unit”

-

~

Passing requirement appropriate
Valuable for novice CNis

MS Teams guidance
Brightspace guidance
Effective quizzes

Realistic videos

Interactive activities
User-friendly format

Helpful clinical resources
Pre/post-conference strategies
Clear role description

Clear onboarding overview

Disagree
Mildly Disagree
Mildly Agree

o]
==
.
N Agree

0 5

Number of Participants (n=12)
Figure 3: CNIs' Level of Agreement Based on Experiences Interacting with the Module.
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Managing student preparedness and behaviour also emerged as an
area of interest, where CNIs reported challenges related to students’
limited readiness for clinical practice, difficulty initiating daily
routines, and variability in students’ baseline knowledge and skills.
For instance, a CNI emphasised the need for more precise guidance
on students who “had trouble with even how to start their day” There
were also calls for more support related to “managing behaviours of
students” and addressing situations where “students need to have
the basic knowledge in clinical” but arrive unprepared. Similarly,
an experienced CNI emphasised that while instructor resources are
essential, “greater attention is needed to students’ foundational clinical
knowledge and readiness;,” which they viewed as a key challenge
affecting clinical teaching effectiveness. A few CNIs suggested
expanding content related to student evaluation, particularly for
new CNIs. Respondents requested more explicit guidance on the
quantity, quality, and type of comments expected in midterm and
final evaluations. Overall, this theme underscores the importance
of incorporating unit-specific, practice-focused content that bridges
theory and the realities of clinical nursing education.

Theme 2: Value of structured resources and learning supports

The CNIs who completed the implementation module evaluation
survey strongly valued the module’s practical resources, videos, and
feedback-focused content, describing these elements as particularly
helpful in supporting their instructional role. CNIs highlighted the
usefulness of examples, scenarios, and tools that could be directly
applied to teaching and evaluation. Many CNIs consistently identified
“the videos showing common scenarios” depicting realistic clinical
scenarios, common challenges, and “examples of different [instructor-
student] interactions” as the most helpful component of the module
and as they are particularly effective for translating theory into
practice.

In terms of the other resources, a CNI highlighted the need for more
structured post-conference and debriefing guidance, including “pre-
developed post-conference lesson plans” and course-specific activities
to promote consistency across instructors and clinical groups. CNIs
also valued content that clarified CNI roles and responsibilities, and
onboarding resources. Additional helpful components included access
to skills-review materials and library resources, which supported
CNIs in addressing students' learning needs. An experienced CNI
described the module as a valuable refresher, stating that “I've been
a CI [CNI] since 2015 and appreciated the refresher and strategies
within the module”

Many respondents indicated that no significant improvements were
needed, describing the module as thorough and well-designed. Some
participants noted that the module felt lengthy, though they were
unsure which content could be removed without reducing its value.
Another, CNI suggested that all module resources be housed centrally
on the “main CNI Brightspace page,” rather than solely within the
orientation module, to facilitate easier retrieval during the term.
Hence, the overall feedback was highly positive, with participants
describing the module as well-organized, comprehensive, and
particularly valuable for newer CNIs.

Application to Nursing Education, Future Practice and
Research

Despite the critical role of CNIs in bridging theory and practice,
there is limited evidence on training or orientation process that
prepare them for the complexities of clinical teaching. Most nursing

programs rely on ad-hoc or institution-specific approaches to orient
their CNIs for clinical teaching [10]. The introduction of our online
orientation module offers a fulsome and evidence-informed solution
by equipping CNIs, particularly those entering clinical teaching with
limited orientation or formal training, with the skills and knowledge
needed to mentor students, navigate institutional policies, and
meet the competencies of clinical educators. This projects online
format also underscores the importance of accessibility as well as
the interactive elements of the module, which are well aligned with
practice-based approaches of adult learning theory [11] and reflecting
the broader goals of nursing education and Benner’s Novice to Expert
framework [14]. Our experience offers a transferable module based
approach could be adapted by other nursing programs, offering
valuable insights for those seeking to enhance clinical teaching
capacity.

Based on one of the key findings of an earlier study conducted
at the university to examine CNIs' experiences of their clinical
facilitation and supervision [9], the team is working on the next phase
of this project, which aims to provide onsite, agency, and unit-based
orientation and mentorship for novice CNIs. This phase enables
novice CNIs to become familiar with hospital policies, documentation
systems, and unit-specific patient care protocols. It would also
provide an opportunity to engage with charge nurses, discuss unit
norms, observe workflow, and identify key learning opportunities for
students. By complementing the online module, the onsite orientation
will support CNIs in efficiently carrying out their responsibilities and
strengthen the overall quality of clinical education. Together, these
strategies align with the broader objective of equipping CNIs with the
knowledge, skills, and confidence to guide students effectively and
consistently in practice settings.

Findings from the open-ended survey responses further reinforce
the need for this next phase. While the online orientation module
was perceived as comprehensive and valuable module particularly for
novice CNIs, participants identified a need for greater emphasis on
practical, unit-level guidance that bridges the gap between theoretical
preparation and day-to-day clinical teaching. CNIs highlighted
challenges related to navigating unit routines, supporting students’
readiness for practice, managing student behaviours, and applying
evaluation processes in real-time clinical contexts. Hence, these
findings suggest that targeted refinements, including structured on-
site orientation and mentorship, could enhance the module's practical
relevance and accessibility and improve the overall impact of CNIs’
learning in the realities of clinical practice.

Future studies could focus on a pre-and post-evaluation research
approach to assess the effectiveness of the module. In addition,
future research could focus on evaluating the adaptability of online
orientation programs in nursing education across the region, ensuring
these tools remain flexible and relevant for diverse educational
environments.
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